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Disclaimer

The European Commission support for the production of this publication does not
constitute and endorsement of the contents which reflect the views only of the
authors, and the Commission cannot be held responsible for any use which may be
made of the information contained therein.
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Introduction

Project CoachlLearn is an Erasmus+ co-funded initiative led by Leeds Beckett University seeking to enhance
sport coaches’ learning, mobility and employability in the European Union.

The principal output of CoachlLearn is the development of a
European Sport Coaching Framework (ESCF)
to serve as a non-regulatory reference point

for the development of coaching and coach education across Europe.

In addition to the ESCF, CoachLearn has developed a suite of applied tools which aim to support those

tasked with developing coaching systems and coach education and development opportunities. This suite

contains the following applications:

Tool #1 - Coaching System | This tool will allow organisations involved in coaching to understand what is

Mapping Tool meant by a Coaching System. It will also support the process of mapping the
system and the identification of the key stakeholders, their roles and their
interdependences.

Tool # 2 - European This tool will provide an overview of the key features of the European Education

Education Landscape landscape (i.e., EQF, ECTS, etc). It will support those embarking on the process of

Factsheet and FAQ developing a coach education programmes ensure they are aligned with
European policy.

Tool #3 - Participant & This tool will allow system builders to better understand the current populations

Performer Data Collection | taking part in their sport (a model of the sport) and compare it with the desired

& Segmentation Tool future picture (model for the sport). The overall purpose is to determine the kind
of environments we need to create for different populations and the types of
coaches (and their skill sets) that will be needed.

Tool #4 - Coaching This tool will support coach developers to contextualise the 6 primary functions

Qualification Curriculum to different environments/domains. Therefore, it will allow for the identification

Builder of the skills, competencies and knowledge basis needed for a particular coach
working in a particular context with a particular population of
participants/athletes. The tool will also support the development of suitable
curricula.

Tool #5 - Qualification This tool will allow system builders, coach developers and coaches to compare

Mapping & Conversion qualifications between sports and between countries by reference to roles in

Tool ESCF/ISCF and EQF

Tool #6 - Step by Step This tool will provide guidance as to how to set up effective and efficient

Guide to RPL&WBE RPL&WBE systems
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ESCF Tool #5 — Coaching Qualifications Mapping & Conversion Tool

Coaches in Europe can get qualified through multiple avenues which sit within a broad array of
educational institutions and sectors. What these opportunities, institutions and sectors look like may vary
considerable between and within countries and sports. National and international federations, further
and higher education institutions and other providers all play a part in educating the coaching workforce.
This diverse picture is not unique to coaching qualifications, but a common state of affairs across all
industry sectors.

In the spirit of the free movement of workers across the European Union, and the development of
a world-class European workforce, the European Parliament and the European Commission have for the
last few decades worked to increase the portability and transparency of qualifications between sectors
and across countries to enhance the employability and mobility of workers. Initiatives like the Bologna
and Copenhagen processes, the European Credit Transfer and Accumulation System, the European Credit
System for Vocational Education & Training, and the European Qualifications Framework for Lifelong
Learning have provided the guidance and drive to continue to work towards the dream of a virtually
boundary-free education landscape and labour market.

Like any other professional in the EU, coaches have a right to have their experience, knowledge,
skills and qualifications recognised across different countries, educational sectors and sports. The
European Sport Coaching Framework provides a reference point and a common language to facilitate this
very important process. Tool #5 specifically offers a process to support the mapping and conversion of
qualifications using the ESCF and the existing frameworks and initiatives aforementioned as a translation
device. The process described herein may be used by an individual for personal purposes or by an
awarding body to facilitate their decision-making in relation to validation and recognition of qualifications.

IMPORTANT MESSAGE

Due to potential discrepancies and variability between systems of
education in different countries and sports, the mapping and conversion
process may, in some cases, not be simple or straight forward. This tool is
intended to facilitate a dialogue between the two qualifications being

compared, never to provide a final decision on the level or validity of a
qualification. This is a decision that can only be taken by the awarding body.
We do however hope that this tool can support a fair, thorough and effective
mapping and conversion process.

The mapping and conversion process is part of the wider area of Recognised Prior Learning and
Work-Based Experience. For full details and guidance on how to set up an effective RPL&WBE system
please refer to Tool #6 also available from www.coachlearn.eu/tools
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How does the mapping and conversion tool work?

The tool works following a series of questions and steps of increased complexity as a function of the
structure of the two qualification systems being compared. Depending on the answer to a certain
guestion, the mapping and conversion process will take a different direction and be guided by certain
specific questions. The steps are repeated until a position has been reached where the awarding body has
something to guide the comparison between the two qualifications. The main steps are depicted in Figure
1 below.

In some countries and federations, there will already exist a process for validating qualifications or parts
of qualifications from other sports or countries. The process outlined here will complement any existing
processes, or where they do not exist, contribute to supporting a case by case approach to validating
qualifications.

Key Terms
Throughout this document, a series of key terms are used. These are defined below.

e Original qualification: the qualification that is being mapped to another qualification/system

e Awarding body: the institution issuing a qualification

e Receiving body/organisation/system: the awarding body or qualifications framework in which
validation is sought
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Is the qualification mapped
against a particular coaching
role, athlete population
and/or level of
expertise/responsibility?

Identify the qualification you
wish to map againstin the
relevant country or sport system
and its specification. Use ESCF
functional competence profiles to
continue the mapping exercise

2

Key Considerations

O How is competence to fulfil a specific
coaching role, with a particular
population, and at a certain level of
expertise and responsibility
developed and evidenced in the
original qualification?

0O What is the total qualification
workload?
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Does the qualification sit within a European or

International Federation Coaching Convention?

Does the qualification sit within a National
Qualifications Framework?

" 1

(e.g., UEFA Convention in Football; RINCK
Convention in Handball)

Framework?

Is the National Qualifications
Framework aligned with the
x European Qualification

Consult with the relevant
organisation to get the
qualification validated atthe
appropriate level

Identify the equivalent
role/athlete population/level of
expertise/responsibility in the
receiving system or ESCF to
continue the mapping exercise

d

Is the qualification
competence-based and built
around learning outcomes and
units of learning?

Apply for validation to relevant -

awarding organisation

\g\\"\

Consult the body that
awarded the original
qualification to find out at
what level of the EQF it sits at

~

v
4

Map the competences and
learning outcomes described
in the original qualification
specification against those of
the relevant qualification for
the same role in the receiving
system.

Provide relevant
documentation to awarding
body in receiving system

\x,“ak




Mapping and Conversion Process

This section of the tool will go through each key question in succession and explain their rationale,
potential answers and what they mean for the rest of the process.

e Does the qualification sit within a European or International Federation Coaching Convention?

Some European and International Federations have put in place a system to support the development of
high-quality comparable qualifications in their relevant sport. These systems are normally referred to as
Coaching Conventions. Two prime examples of this are the UEFA Coaching Convention® and the European
Handball Federation RINCK Convention?. Thanks to these conventions, a coach holding a qualification
from any of the signatory countries can easily and quickly convert it to the relevant level in any other
participant nations.

If a qualification falls within the auspices of a multi-country
convention like the ones described above, the next step is to consult
with the relevant organisation to get the qualification validated and
V recognised at the right level. This may be the federation of origin, the
destination federation or the European or International federation
managing the convention. The relevant organisation will ask for the
appropriate documentation and issue the corresponding award.

If a qualification does not form part of a multi-country
x convention, the mapping and conversion process must progress

through the route of National Qualifications Frameworks and start
with the following question...

o Does the qualification sit within a National Qualifications Framework?

The 28 countries throughout the EU have recently begun to develop National Qualifications Frameworks
(NQF) informed by the Bologna and Copenhagen processes and aligned with the European Qualifications
Framework for Lifelong Learning (EQF). To foster transparency, and facilitate the recognition and
portability of qualifications, the European Commission recommends that any new qualifications should
explicitly indicate at which level of the EQF they sit.

1 https://www.uefa.org/MultimediaFiles/Download/uefaorg/CoachingCoachedu/02/29/42/76/2294276 _DOWNLOAD.pdf
2 http://activities.eurohandball.com/rinck-convention/working-group
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The EU Work Plans for Sport 2011-2014 and 2014-2017 have clearly signalled the need for coaching
qualifications to be integrated with these formal national and European structures. This process is,
however, still in its infancy and the standing of coaching qualifications and their relationship with the NQF
and EQF varies greatly amongst countries®. For instance, a small number of countries like the UK, Ireland,
Poland and Italy have developed sectorial qualifications frameworks for sport coaching which are aligned
with NQF and EQF. At the other end, in many countries, coaching qualifications are not yet included in the
NQF, referenced against EQF or adhere to the principles of the Bologna and Copenhagen processes.

If a coaching qualification sits within a NQF, and this is aligned to
EQF, then the process of mapping and conversion is straight forward
(assuming, of course, that the qualification system we are mapping
against is also aligned to NQF and EQF).

e The body that awarded the original qualification should
provide evidence as to which level of NQF and EQF it sits at.

e The receiving body will use this evidence to decide if and at
what level the original qualification sits in relation to its own
and award the equivalent qualification.

If a qualification sits within a NQF, but this is not aligned with EQF,

x or if the qualification does not sit within a NQF, the mapping process
will need to be based on a detailed analysis of the original

qualification. This analysis may start with the following question...

e Is the original qualification mapped against a particular coaching role, athlete population
and/or level of expertise?

The European Commission recommends that qualifications should specify their professional and
occupational profile. In other words, explicitly state the role that the person holding that qualification
is expected to play and its main functions and responsibilities. Even when qualifications are not aligned
against a NQF or EQF, a clear professional and occupational profile can greatly facilitate the mapping
and conversion process.

3 For further information in this area, please consult the ‘Report on the state of play concerning the inclusion of sport
qualifications in NQFs with a reference to EQF’ produced by the Human Resources in Sport Expert Group of the European
Commission
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If the original qualification is not mapped against a specific
professional and occupational profile, the mapping and conversion
process will have to be based on a thorough analysis of the
qualification and its predicted counterpart in the receiving system.
This process is detailed on page 13.

If the original coaching qualification is aimed at a specific
coaching role, athlete population and/or level of expertise and
responsibility, the process of mapping and conversion requires the
identification of the equivalent role/athlete population/level of
expertise/responsibility in the system it is being mapped against:

e If no comparable qualification is found in the receiving system,
or the system does not align qualifications with
roles/populations/expertise/responsibility, table 6.2 of the
ESCF (p. 53; reproduced overleaf) may be used as a
comparison and translation device: i.e., to approximately
determine the relevant role/expertise/responsibility for
qualifications in the receiving system

e If a comparable qualification in the receiving system is found,
the mapping and conversion process can now progress to the
actual specification of the qualification. The question on page
12 may provide a starting point.




TABLE 6.2 Coaching Roles Linked to Expertise, Levels of Responsibility, Timescales
and Typical Qualifications

Expected coach outputs

Level of Typical
Role title | expertise® | Degree of responsibility | Operational time span | qualification*

Coaching  Novice Low May be able to plan Pre-entry
Assistant Support the delivery of and deliver single (level O;
programmes assisting in sessions or parts of instructor) or
sessions and competi- SERELAUE level 1
tions led by a Coach or
higher
Must be supervised and
guided
Coach Advanced Medium Can plan, deliver and Level 2
Beginner Can independently plan n‘aview coaching ses-
and lead sessions and SlE e ED 2l SEEEE T
competitions
Supports the develop-
ment of pre-coaches and
coaching assistants
Advanced/ Competent High Can plan, deliver and Level 3
Senior to Proficient 5, independently lead n‘aview coaching ses-
Coach sessions and sions over multiannual
competitions and entire seasons or cycles
small-scale programmes
(or parts of larger
programmes)
Manages or supports the
development of other
coaches and support staff
Master/ Proficient to Very high Can plan, deliverand  Levels 4-5
Head Expert Can independently review coaching (top national
Coach lead sessions and com- sessions over coaching
petitions and entire multiannual seasons certificate)
medium- and large-scale  ©' cycles

programmes

Manages or supports the
development of other
coaches and support staff

*Alignment based on prior experience of the ESCF writing team. It may vary between countries and sports.
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e Is the qualification competence-based and built around learning outcomes and units of learning?

The EQF proposes that qualifications should be competence-based, that is, on completion of a learning
programme learners should be able to demonstrate a certain breadth and depth of knowledge and a
relevant set of skills and attitudes which render them competent to perform a series of functions or
tasks. The Bologna and Copenhagen processes stipulate that qualifications should be built around units
of learning and learning outcomes (i.e., what a learner knows, understands and is able to do after a
certain period of learning®). When qualifications are competence-based and built around learning
outcomes it is easier to identify what someone holding that qualification is expected to be able to do
and thus to compare them.

If the original coaching qualification is competence-based and
built around learning outcomes and units of learning, it will be
necessary to map the competences and learning outcomes described

in the original qualification specification against those of the relevant
v qualification for a similar role/level of expertise/responsibility in the
receiving system. Once this process has taken place, can the awarding
body make a decision regarding the validation and recognition of the
original qualification.

If the original qualification is not competence-based nor built
around learning outcomes the mapping and conversion process will
x also have to be based on a thorough analysis of the qualification and
its predicted counterpart in the receiving system. This process is
detailed in the next section.

4 For further information on EQF, Bologna and Copenhagen processes and the overall European qualifications
landscape please download ESCF Tool #2 European Education Landscape Fact Sheet and Frequently Asked
Questions from www.coachlearn.eu/tools
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Mapping qualifications using the ESCF functional competence profile

When a qualification is not part of a NQF, competence-based or mapped against a specific coaching
role/population/level of expertise/responsibility, it will be necessary to perform a detailed analysis of how
the qualification is built in order to have some criteria on which to base the mapping and conversion
process. The ESCF functional competence profiles for different coaching roles and levels of expertise
provide a useful starting point for this process (ESCF, table 6.3, pp. 54-58, reproduced in Appendix 1).

The first step would be to identify the ESCF competence profile estimated to be similar to that of the
original qualification (i.e., participant population, coaching role and level of expertise and responsibility).
Once this has been done, answering the following questions will be central to gathering the necessary
information to be able to make an informed decision about the possible validation and recognition of the
original qualification by the receiving system.

e How is competence to fulfil a specific coaching role, with a particular population, and at a certain
level of expertise and responsibility developed and evidenced in the original qualification?

An awarding body will need to see evidence of the above in order to validate and recognise a
qualification awarded by a different body. Some suggestions of how this may happen are below:

=  Where this is available, the competence profile should be mapped against the
competences and learning outcomes of the qualification awarded by the receiving
body.

= Provision of a detailed learning programme and curriculum for the original
qualification

= Presentation of a portfolio of evidence including coursework, reflective diaries,
supervised practicum, assessment records, etc.

e What is the total qualification workload?

Establishing and comparing the total qualification workload of the two qualifications being linked can
help decide the level of the original one (i.e., award, certificate, diploma, bachelor’s degree, master’s
degree, or the equivalent terms in different countries). The guidance provided by Bologna and
Copenhagen processes with relation to qualification workloads and total number of credits will be
central to this process.

It is important to emphasise that input measures (i.e., workload, number of hours, etc.) do not
directly translate into or demonstrate competence and thus, offer only a partial description of the a
qualification’s specification which have to be underpinned by other measures and criteria as

suggested in the previous question.
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Once this information has been gathered, it could be shared with the awarding body in the new country
or sport to continue the validation and recognition process. As a result of this analysis, the awarding body
may grant full validation, partial validation subject to additional evidence or completion of further courses

or modules, or refuse validation and require completion of the relevant qualification in their context.

Critical Considerations for Mapping and Converting Qualifications

Contextual Variation

The process described above aims to provide guidance and support for those looking to map qualifications
across different systems. What this process will actually look like will depend greatly on the specific
characteristics and conditions of the various systems being compared. It is paramount that all relevant
features and components of qualifications and the frameworks and systems that contain them are

examined and considered before reaching a final decision.
Individual Mapping

Individuals and organisations may wish to conduct this analysis to purely gain a sense of perspective in
relation to the qualifications they deliver or hold. This may be especially important for qualifications or
system that are not competence-based or contained within a NQF as no clear link to the NQF and EQF
could be established otherwise. Going through this process may stimulate new developments within the

awarding body or add value to the qualifications currently provided.
Mapping two ‘non-regulated’ qualifications

In the hypothetical case were both qualifications being mapped against each other are ‘non-regulated’
(i.e., both fall outside the NQF, are not linked to EQF, and are not competence-based and built around
learning outcomes), the herein describe process would have to be conducted for both qualifications. In
this instance, it would be recommended to start by using the ESCF functional competence profiles, and

role and level of expertise and responsibility descriptors, and then linked these to NQF and EQF.
Where could you go for additional resources?

Please visit www.coachlearn.eu/tools and download additional reports and resources.

Copyright © 2017 by CoachlLearn
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Appendix 1 — ESCF Functional competence profiles
TABLE 6.3 Levels of Competence, Responsibility and Expertise in Coaching?

Primary Task-related competence Advanced Proficient/
functions® The coach is able to beginner |Competent| Expert

Set the Understand the big picture
vision and and align practice with
strategy local, regional and national

policy and objectives

Develop a suitable vision
for the program relevant
to the athletes in it and
also to institutional
priorities

Set up a relevant strategy
that supports the fulfilment
of the vision

Make effective and
informed decisions
relating to the planning,
implementation, moni-
toring and evaluation of
medium- to long-term
programmes of practice
and competition based on
institutional and athlete
needs

Shape the Effectively identify and
environment | recruit athletes and staff

Identify, reflect on and
challenge prevailing
beliefs, values and
assumptions within the
coaching environment to
establish a suitable culture

Identify and source the
relevant resources (human
and material) required to
fulfil programme and
participant needs

Employ all reasonable
measures to keep athletes
and staff safe from harm

15|Page



Primary Task-related competence Advanced Proficient/
functions The coach is able to beginner |Competent| Expert

Build Lead and influence the
relationships | attitudes, behaviours and
understanding of key
stakeholders (e.g., parents,
managers) through the
meaningful presentation
of ideas

Establish and maintain an
ethical, effective, inclusive
and empathetic relation-
ship with athletes, staff
and other stakeholders

Appreciate physical,
mental and cultural
diversity in participants
and adapt practice
accordingly

Adhere to established
codes of conduct and
legal requirements in
coaching

Educate athletes, staff
and other stakeholders to
enhance their contribution
to their own objectives,
the program’s objectives
and their overall
well-being

Conduct Conduct comprehensive
practices and | needs analyses for indi-
prepare and | vidual athletes or teams
manage in order to design and
competitions | deliver tailored coaching
programmes, taking into
account participant needs
and capabilities in the con-
text of wider programmes,
curricula, policies and
targets

> continued
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Primary

functions

Conduct
practices
and prepare
and manage
competitions
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Advanced
beginner

Task-related competence
The coach is able to

Select, design and justify
appropriate pedagogy,
coaching practice and
communication methods
to facilitate the short-,
medium- and long-term
learning needs of
participants

Conduct a functional
analysis of multiskill activi-
ty© or of their chosen sport
(or sports) and identify the
implications for coaching
practice

Identify the core elements
of their chosen sport (or
sports) at the key stages of
participant development

Devise, interpret and
apply an appropriate
curriculum for a multiskill
environment or in their
chosen sport (or sports) in
line with participant needs
and agreed-upon industry
standards

Deliver a series of coach-
ing sessions in the context
of medium- and long-term
planned programmes of
practice and competi-

tion using a wide range

of appropriate learning
modes for participants and
coaching behaviours

Conduct risk assessments
in order to deliver safe and
ethical coaching practice

C

o

Proficient/
mpetent| Expert




Primary
functions

Task-related competence Advanced
The coach is able to beginner

Identify, create and
manage suitable
competitive opportunities
to contribute to ongoing
athlete development

Develop appropriate
competition strategies to
maximise chances of
learning and success

Maintain a professional
attitude toward coaching
practice, athletes and all
stakeholders at all times

Read and
react to the
field

Conduct an insightful
analysis of coaching prac-
tice to make informed
judgments relating to the
efficacy of the learning
environment established

Conduct an insightful
analysis of athlete per-
formance or team perfor-
mance to make informed
decisions regarding
on-the-spot adjustments
to enhance performance

Conduct an insightful
analysis of the programme
to make informed judg-
ments relating to the effi-
cacy of the environment
established

Make good in-action and
post-action decisions to
increase the chances of
reaching objectives
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Advanced Proficient/
beginner |Competent| Expert

Primary Task-related competence

functions The coach is able to

Reflect and | Identify and reflect on
learn assumptions and practices
as a coach and student,
demonstrating the ability
to conduct informed
analysis and a willingness
to apply the principle of
continuous improvement
to his or her own coaching

Identify his or her own
learning needs and take
responsibility for the
development and applica-
tion of strategies for
turther self-development
as part of an ongoing
process

Take an objective and crit-
ical approach to problem
identification and solution,
using evidence-based
approaches and
appropriate research
methodologies

Develop an initial personal
coaching philosophy and
style, recognising the need
for further growth based
on learning, evidence and
experience

*Grey shading denotes no expected responsibility and expertise. Blue shading denotes progressively greater
levels of expected responsibility and expertise in a particular functional task (lighter shade = lower; darker
shade = higher).

5The capacity to engage in meeting these primary functions requires a synoptic application of knowledge, skills
and professional competences, the contribution of each being dependent of the specific context and demands.

“Multiskill activity refers to sport sessions aimed at the development of overall psychomotor skills, typically in
children, sometimes referred to as fundamental movement skills. These types of activity can be done as part
of a sport-specific session (e.g., multiple skills with a theme of tennis) or as outright multiskill sessions.
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